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 As our society changes, so must our foreign language education.  We must 

address how newcomers to our profession adjust to these cultural and systemic changes.  

The first dramatic change in recent years to the Texas educational landscape was Texas’ 

transformation into a majority minority state (US Census Bureau, 2005), which re-framed 

the underpinning foundations of second language education; many of the foreign 

languages taught in Texas schools are no longer second languages for an ever increasing 

percentage of our students.   As foreign language educators, we have known that many of 

our students have been native speakers of what we have considered “foreign languages” 

for decades, but system wide attention to this socio-cultural and demographic shift gave 

us a framework to address these changes from a leadership role, since these changes 

aligned so closely with our discipline.  Secondly, foreign language teachers needed to 

respond to the creation and implementation of state and national standards that now 

required educators to integrate culture throughout the curriculum. These standards, also 

known as the 5 C’s, raised the placement of cultural content the classroom to the same 

priority levels as communication, connections, comparisons and communities (Castro, 

Sercu & Garcia, 2004; Phillips & Draper, 1999).   
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Educational researchers have studied the effectiveness of instructional strategies 

(Harris, Graham, & Deshler, 1998) and the use of technology to enhance foreign 

language learning (MacDonald & Heydon, 2003; Warschauer, 1999) within our 

discipline, but there was a deficit of in-depth case studies on how these changes were 

affecting teachers-in-training.  This study delved deeply into the world of pre-service 

educators in relation to traditional questions about the profession of teaching foreign 

languages.  I analyzed these newcomers’ responses to qualitative interview protocols 

against the wealth of information that has been historically collected.  I uncovered static 

trends that remained constant in our profession, as well as dynamic shifts that we will 

need to understand as these newcomers enter our profession.  These newcomers’ 

perceptions uncovered a map to changes in our discipline. 

 If foreign language teachers are expected to increase students’ awareness of 

cultural, ethnic, and linguistic diversity, then what training did they receive as beginning 

teachers during their teacher preparation programs that supported these changes? 

Ultimately, the success of newcomers with these initiatives falls back on teacher 

education programs and how we responded to these changes.  The purpose of this case 

study was to chronicle the perspectives of the foreign language education (FLE) pre-

service teachers in my adolescent growth and development course regarding their 

understanding and incorporation of the new multicultural education standards after 

completion of the course, emphasizing intercultural competence.  

Changing the Curriculum to Meet the New Standards 

Aligning the Standards 



 

 

3 

Implementation of the Five Cs marked a paradigm shift (Phillips & Draper, 1999) that 

represented a systematic approach to teaching intercultural competence (Diaz-Greenberg 

& Nevin, 2003). In addition to meeting the ambitious objectives of teaching students a 

foreign linguistic code, educators had the responsibility to focus on the sociocultural 

aspects of foreign language education’ The sociocultural contents included 

“social and cultural aspects of the countries where the foreign language is spoken, daily 

living and customs, human relationships, youth world, mass media…and international 

relationships”  (Castro, Sercu & Garcia, 2004, p. 95).  

Increased Expectations 

Foreign language teachers were expected to increase students’ awareness of cultural, 

ethnic, and linguistic diversity, and to incorporate more multicultural education into the 

curriculum in order to be culturally competent. I analyzed my own pedagogical practices 

in my undergraduate adolescent growth & development course and discovered that the 

sociocultural dimension of human development was not at the forefront of the 

curriculum; the multicultural content at best represented an “add on” approach. The 

cultural and curricular shifts in our discipline required me to re-evaluate and re-design 

my curriculum to align to the new expectations (Kroeger & Bauer, 2004).  As part of the 

process, I collected qualitative data from two of my students who were foreign language 

educators. 

Implementation of the Newly Designed Curriculum 

The newly designed curriculum included opportunities for the pre-service teachers to 

read and discuss contemporary adolescent literature rich in diversity themes. Tears of a 

Tiger (Draper, 1996), Geography Club (Hartinger, 2003), Drummers of Jericho (Meyer, 
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1995), and Crazy Loco (Rice, 2001) provided smooth segues into discussing sensitive 

topics and issues related to racism, sexual orientation, religious diversity and ethnicity. 

The use of literature distanced the students and eased the stress of discussing such 

emotionally sensitive issues, allowing students who did not have experiences with strong 

cultural content to be on more equal footing in classroom dialogues. Students were 

encouraged to take a cultural-response approach as they analyzed the multicultural 

literature, challenging “the students’ preconceived notions about another culture by 

increasing their cross-cultural understanding” (Dong, 2005, p. 56). They viewed the texts 

through the lens of cultural anthropologists, looking for cultural elements such as 

greetings, role relationships, and distinctive customs, courtesies, and conditions (David 

M. Kennedy Center for International Studies, 1994). David M. Kennedy Center for 

International Studies developed the Culturgram as a “means of organizing and 

understanding different cultures and their characteristics” (Campbell, Campbell, & 

Dickinson, 1999, pp. 186-187).  

Reading and discussing the literature provided a powerful context “to increase 

students’ understanding of the complex ways in which race, ethnicity, language and 

social class interact to influence student behavior” (Banks et al., 2001, p. 198).  All units 

within the adolescent development curriculum were challenged to embed the 

sociocultural dimensions of development, moving us away from an “add-on” approach.   

Theoretical Bases 

I reorganized the entire curriculum—emphasizing sociocultural theories and concepts to 

increase pre-service teachers’ understanding of cross-cultural awareness and competence. 
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The new curriculum galvanized the best of the previous curriculum with the following 

theories:  

• Bronfenbrenner’s bioecological, contextual theory of development 
• Models of cultural adaptation  
• Ethnic identity development 
• Effects of poverty on adolescent identity development 
• Changing family structures  
• Increased mobility of families (including immigration)  
• Effects of economic strain on family systems 
• Effects of media on adolescent development 
• Necessity of differentiated instruction  
• Benefits of cooperative learning 
• Culturally responsive instruction 
 

By the end of the semester I had culturally sensitized my curriculum, knowing it 

was more pedagogically appropriate, but I needed to collect data from the pre-service 

FLE students in the course to understand their perceptions on multicultural curriculum to 

see if my teaching changes translated into learning outcomes. Students majoring in 

foreign language provided me with insights as I provided them a unique opportunity to 

reflect on their experiences and relate them to their future actions in the classroom. I 

wanted to both test and cement the curricular changes I had made leading “to the 

experience of praxis, or a cycle of action-reflection-new action such as a self-awareness 

that can transform the individual’s experience of the world” (Diaz-Greenberg & Nevin, 

2003, p. 216).  

Method  

Protocol Design 

I designed the interview protocol to align with traditional teaching questions in 

foreign language education. The resulting semi-structured interview protocol centered on 

the following key questions: 
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• What made you decide to become a foreign language educator? 
• Which book did you select for the Young Adult Literature discussion & why? 

Was there something in the literature that you learned or that confirmed a 
belief you already had? 

• What school/region are you interested in teaching and why? 
• What role do you see yourself as a foreign language educator in helping your 

students to increase their cultural awareness?  
 
The interview questions were designed to ascertain the pre-service FLE teachers’ 

viewpoints from past, present, and future perspectives. The sequence of the questions was 

designed to help frame the participants’ responses over time.  

Participants 

Of the 100 students enrolled in Adolescent Growth and Development, three 

majored in foreign language education. The researcher invited the students to participate 

in an interview.  One of the FLE students was excluded from the data because she 

withdrew from the course due to inadequate childcare accommodations. I thought this 

attrition may skew the data, so I decided to analyze the data from the remaining two FLE 

students.  I invited each FLE student to an interview at the end of the semester after 

grades were posted. There was 100% participation from the two remaining foreign 

language majors.  

General Methods 

 The researcher taught the students in the adolescent growth and development 

which emphasized preparing pre-service teachers to become competent multicultural 

educators. This qualitative, descriptive pilot case study took place at a large southwestern 

university during the fall of 2005. The participants were enrolled in a course designed to 

prepare pre-service teachers in the area of adolescent development. 
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  Data were collected via interviews from the participants. Extensive notes were 

taken throughout the interview.  The participants were asked to review the summarized 

interviews for accuracy during member checks. Transcripts of the interviews were 

transcribed, reviewed, analyzed, and thematically coded . “The reason the interviewer 

spends so much time talking to participants is to find out what their experience is and the 

meaning they make of it, and then to make connections among the experiences of people 

who share the same structure” (Seidman, 1998, p.110).  

 

Findings 

Becoming a Foreign Language Educator 

Both students were immersed in Spanish speaking communities growing up. Michael 

(pseudonym) moved frequently during his public school years because his father was in 

the Navy. He spent considerable time in the southwestern US, attending schools with 

Spanish speaking peers. His passion for playing soccer provided him the opportunity to 

play with many South Americans, Central Americans, and Mexican Americans. He often 

felt like an “outsider” due to his geographic mobility.  He reported, “I always felt a sense 

of compassion for immigrants.” He took Spanish in high school to further develop his 

Spanish speaking skills. “I liked being able to speak another language and being able to 

understand Spanish.” Michael worked many “blue collar jobs”, frequently working “side 

by side” with Spanish speaking cohorts. 

 Jorge’s parents were migrant workers. He was the seventh of eight siblings in his 

family. “Both of my parents made it very clear to all of my brothers and sisters that 

education was of utmost importance to them and that an educated person had no 
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limits as to what they could achieve in life.” His parents clearly expressed their desire 

that their children be bilingual. “My father was very patriotic. He worked for the Army. 

He was hired by the Texas Employment Commission.” English was spoken in Jorge’s 

home, yet his extended family spoke Spanish. “My extended family was so large. If a 

relative was marrying, we all joined together.” Padrinos (sponsors) paid for various parts 

of the wedding ceremony and celebration. When Jorge’s parents spoke Spanish, they 

“spoke it so well. They spoke Castillan Spanish.”  Jorge has always embraced his 

Mexican heritage. 

 Both participants were raised in bilingual communities, reinforcing the 

importance of context related to career aspirations. Both were also “nontraditional 

students” in that they were older (mid 20’s and 30’s) than their counterparts in the 

adolescent growth and development class as well as married and “established” in the 

local community. 

Selection of Literature 

Michael chose Crazy Loco for his book discussion assignment. Crazy Loco included a 

collection of short stories written by David Rice. The setting of the collection of stories 

was in the Valley of South Texas, mixing fiction with “real life” experiences of the 

author. Michael was attracted to this literature because of its name. He said he really 

enjoyed reading the short stories because they seemed very familiar to him. “I hung out 

with rich kids and poor kids” like the protagonist in the stories. “I liked that he [the 

author] mixed Spanish and English in the same sentence. ‘Mira! Come with me.’”  He 

also liked the stories, because many had humorous elements. 
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Jorge chose Geography Club for his book discussion. Geography Club is a young 

adult novel written about a group of gay and lesbian students dealing with coming to 

terms with their sexual orientation within a high school setting. Jorge chose this piece of 

literature randomly, without knowing anything about it. He said he enjoyed reading it 

because it provided him with more insight into the gay community. “My older sister is 

lesbian.” Jorge spent several summers with his older sister when he was nine or ten years 

old. They developed a very close relationship. He said his family seemed to know that 

she was gay but never spoke about it openly in the family. “My older sister resented my 

father.” Jorge said he thought she was frequently angry because she didn’t feel she could 

“come out” to her father, although she finally did a few years ago. Jorge also read Crazy 

Loco. “I could relate to the stories. I was an altar boy, just like the protagonist. I also 

remember our holiday celebrations as a boy and the decorations we displayed on a big 

tree on the property.”  

Both participants expressed their enjoyment of the culturally rich literature, 

relating how the stories and their own experiences overlapped. Both expressed feelings of 

empathy with the characters and settings in the young adult literature selections. From 

their responses related to the literature, I could tell that they placed a high value on 

cultural diversity and appreciated the opportunity to read literature that reflected much of 

their culture in which they were raised. 

 

Teaching Aspirations 

Michael reported that he wanted to work in schools with diverse student 

populations. “I want to work in a district that’s evenly mixed with students from every 
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ethnicity: Asian, Indian, Persian, Black, White, and Hispanic.” Jorge’s priority was to 

teach near his home and his wife’s workplace. “I prefer to work in a small district such as 

my wife. My wife’s teaching there, and we live there.” As mentioned earlier, both pre-

service teachers were living in the local area, and both participants wanted to teach near 

where they resided. Both are married to teachers and planned to teach and coach soccer.  

Roles 

In response to the question, “What role do you see yourself as a foreign language 

educator in helping your students to become more culturally aware?’ Michael replied, 

“I’m not sure what to expect as far as what I can do in the classroom. I think it’s 

important to encourage kids to learn another language. It’s commonplace in other 

countries. The arrogance of Americans that it’s okay to be monolingual bothers me.” 

Michael also said, “No one really encouraged me to continue with my education. I want 

to emphasize the value of education with all of my students.” Michael said he 

experienced a “rollercoaster of learning experiences” due to the geographic mobility of 

his family. “Growing up was a nightmare—moving so much—everyone’s curriculum 

was so different. One move I’d be behind and lost and then after another move I’d be 

ahead and bored.”  

 Jorge responded confidently in how he would facilitate cultural awareness in his 

students. “You cannot teach Spanish without a sense of South American and Mexican 

culture.” According to Jorge, teaching Spanish requires having knowledge of Spanish 

history. For example, the Spanish word “ojalá” is an Arabic derivative referring to 

“Allah” meaning, “Be it God’s will.”  Jorge said he also wants to teach Spanish using 

some of the old songs that originated as poems like “Guantanamera.” He reported he will 
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encourage his students to embrace their heritage and possess a strong sense of ethnic 

pride. 

Discussion 

Commonalities 

Both participants were immersed in bilingual communities growing up. This 

common experience influenced their career decision to become foreign language 

educators. This commonality emphasized the importance of sociocultural context in 

career aspirations. Both expressed how much they enjoyed the young adult multicultural 

literature discussion in class and were animated as they discussed how they were able to 

relate personally to the literature. This supported the value of using multicultural 

literature to enrich teacher candidates’ perceptions of the value of diversity (Nathenson-

Mejia & Escamilla, 2003).  

Differences 

It is interesting to note the differences in their expression of self-efficacy related 

to implementing multicultural education into their future classrooms. Jorge expressed 

confidence in his ability to facilitate cultural awareness in his students; whereas, Michael 

expressed trepidation in how he would facilitate multicultural awareness in his classroom. 

Future researchers should explore these differences through the lens of ethnicity. Jorge is 

of Hispanic origin. Michael is White.  

Notable differences existed in their family’s expression of value concerning 

formal education. Jorge's family explicitly stated the value of education.  In contrast, 

Michael received little support from family or teachers, yet both were near completion of 

their coursework necessary for teacher certification.  
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Implications for future research 

 What struck me most intently from the interviews with these FLE pre-service 

students in this pilot study was their enthusiasm and interest in participating in the study. 

They both were genuinely motivated to contribute in this research project and expressed 

appreciation of having their voices heard. Participation of FLE pre-service students in 

this study helped them in the process of becoming “critical consumers of research” 

(Gitlin, Barlow, Burbank, Kauchak, & Stevens, 1998). 

 Using FLE pre-service students as participants in research provided numerous 

opportunities for exploration of vital issues. Future research is needed in exploring how 

multicultural education knowledge and intent to implement multicultural education into 

the classroom actually transfers into classroom teaching. Also worthy of investigation is 

exploring factors leading to a career choice in foreign language education as well as 

factors leading to retention of FLE teachers in education.  

 This study has reminded me of how much experience and prior knowledge 

students bring with them to the learning experience, which reinforces the value of 

reflection in the learning process and the value of becoming “reflective practitioners.”  In 

Freire’s (1998) words, “As women and men [and teachers], simultaneously reflecting on 

themselves and the world, increase the scope of their perceptions, they begin to [re]direct 

their observations towards previously inconspicuous phenomena (p. 63)” (as cited in 

Milner, 2003, p. 196). 

 

Conclusions 

It will be interesting to see to what extent these two pre-service foreign language 
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educators emphasize the sociocultural aspects of foreign language in their classrooms. 

This is an area for future research.  My hope is that they will balance their devotion 

between linguistic objectives and cultural objectives in the classroom. The idea that I 

have encouraged these and other pre-service teachers in acknowledging and honoring 

their students’ diversity enriched me throughout the study. “I will celebrate myself as an 

educator and total person. I can, and should, also celebrate every moment I spend in self-

critique, however difficult and painful, because it will make me a better educator. And 

that is something to celebrate!” (Gorski, 2006).   

  Curricular changes have already begun to re-shape our discipline.  It is up to us, 

as teacher educators, if we will embrace these changes and re-design our classes to meet 

these higher standards for cultural inclusion.  Will we drag our feet and wait for 

curriculum to be handed to us or will we lead the way, giving our students a voice in the 

process?  Through a research approach we can improve our own curriculum, evaluate our 

students’ understanding of the new standards, and contribute to FLE classrooms for 

decades to come so that all voices are accepted in whatever language or other cultural 

expression they bring to the classroom or hope to take from it.   
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Multicultural Teacher Education Conceptual Framework Cochran-Smith (2003) designed a conceptual framework that identifies the
varied meanings of multicultural teacher education. She organizes this framework around seven key questions that relate to issues of
diversity, ideology, knowledge, teacher learning, teacher practice, outcomes, and teacher candidate selection.Â  (See figure one for list
of the other seven questions). Cochran-Smithâ€™s (2003) conceptual framework can be used to explore how teacher educators feel
about the varied aspects of multicultural teacher education and uncover how multiple perspectives and practices fashion the coherence
of a teacher education program. Literature Review. Multicultural education incorporates perspectives from people of all cultural
backgrounds. Learn how to change your curriculum to impact all children.Â  To accomodate for diverse teaching and learning styles of
teachers and students. To help students, faculty, and staff become advocates for multicultural awareness. What does a multicultural
curriculum look like? Curriculum from any subject area may be altered to include multicultural content. This can be accomplished by.
including a variety of perspectives; discussing social contexts, including issues of equity and justice; and/or. including activities that
foster critical thinking and self-awareness. Recent papers in Modern Foreign Language Teacher Education and Training. Papers.
People.Â  The paper addresses Finnish student teachers' conceptions of assessment literacy in foreign languages. Student teachers'
assessment literacy (STAL) is a focal constituent of teacher cognition and can, according to prior research, be more. The paper
addresses Finnish student teachers' conceptions of assessment literacy in foreign languages.Â  To understand these learner-centred
perspectives, there is a growing body of work using visual methodologies, despite the fact that such methodologies have yet to be
clearly defined in Applied Linguistics. Why multicultural education is important? What problems does it aim to solve?Â  Multicultural
education: definition, goals and problems. The educational process is known as multicultural if there are two or more students in one
classroom have come from other countries or were raised in different customs and traditions. Its main goal is to provide equal
opportunities for school learning to students of different gender, race, social class, coming from different cultures and ethnic groups.Â 
Young people get into the environment where a teacher speaks a foreign language they do not understand at all and their task is not
only to understand what a teacher says but also gain new knowledge â€“ twice harder than in customary classrooms. Foreign Language
and Multicultural Self-Organization.Â  Foreign language teaching has a big educational opportunity for the harmonization of intercultural
communication, making the dialogue of cultures, the development of global thinking and the ability to cultural self-determination - the
elaboration of internal attitude to people, values and the multicultural world in the whole.Â  Group two (the aim is to widen learners'
perspectives by getting them to know cultures of the English-speaking countries and to compare those cultures to their own): Activity 1.
The teacher prepares copies of excerpts from literature. Students read the excerpts in groups and decide what would be different if a
given novel, short story, or poem was written by an author from their native culture.


